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POWER AND PERSONAL VULNERABILITY: ADVANCED INTERDISCIPLINARY STUDIES IN
THE ZUMANITIES AND SOCIAL SCIZICES (F/W/S, 1979-280)

“he three quarters of work. First gquarter we will concentrate on the

consolidation of the monistic view in Greek thought up through Aristotle by

reading such works as Renfrew, Before Civilization, Child, What Happened

in History?, Arendt, The Human Condition, Sophocles, The Theban Cycle, and

Adorno, et.al,, The Authoritarian Persopality. Second quarter, we will

examine the waning of the wonistic theory of Christian Europe and the
rise of the worldly ascetic ideal in both 1its cavitalist and Marxist forms.

The reading will include Huizinga, The Waning of the Middle Ages, Weber,

The Prote-tant Ethic and the Spirit of Capitalism, Marx, Paris Manuscripts,

Schumpeter, Captlalism, Socialism, and Democracy, Milton, Paradise Lost, .

Third quarter, we will analyze the breakup of unitary theory in the
twentisth century and the emergence of enormously profitable business
enterprises whose "mind"” is capable of smoothing ocut tensioms and contras

dictions. Some of the reading will be Beauvoir, The Ethics of Ambiguity,

Heisenberg, Physicsand Philosophy, Jacobson, Pride and Solace, Ellison

Invisible Man, Rieff, The Triumph of the Therapeutic.

Weekly activites will Include two lectures, three seminars, individual

tutorials, and writing and skill development workshovs. We will do

formal study in the writing of expository essays (personal and analytical),
parables and plays. The major third gquarter writing project will be the
analysis of a developing nation, focusing on the cholces made among dich-
otomies (e.g. Tradition vs Modermization) and both the public and personal

costs of'rejecting the opposite poles in pursuit of a unified theory.
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FACULTY COVENANT

An agreement on mutual rights, obligations, and responsibilities among the faculty
of the "Power and Personal Vulnerability' coordinated studies program.

We will come on time to, and participate in, all program activities including seminars,
lectures, and student conferences.

We will prepare for all program activities and meet all expectations of faculty in our
program's "Expectations and Requirements for Students and Faculty.”

We will hold regular faculty seminars and business meetings.

We will make all policy decisions by collective agreement, abide by the policy deci-
sions collectively made, and bring to the faculty for collective decision any excep-
tions to program policy.

We shall plan and schedule the program content collectively and make alterations only
by collective agreement.

We will discuss with other members of the faculty team our teaching plans, strategies,
and methods, but, so long as there is no conflict with adopted program policies, leave
each other free to pursue those plans, strategies, and methods in his or her own way.

We will refrain categorically from talking with students about their problems with
other faculty members, except with the permission of the other faculty involved or
in joint consultation with said faculty, and then only after the students themselves
have talked about the problems with the faculty member in question.

We will divide administrative responsibilities on the basis of reciprocity, special
ability, conjunctural circumstances, and mutual trust.

We shall each, at the end of the quarter, prepare written evaluations of our own
seminar students. By the mid~quarter date indicated in the college calendar, we
shall inform in writing any student whom we consider already in jeopardy of receiving
no credit for the quarter. Disputes about the content of faculty evaluations of
students shall be handled alone by the faculty and students involved. Student chal-
lenges to credit denials may be appealed by the student to the faculty team as a
whole and will then be decided collectively by the faculty team as a whole.

We shall prepare written evaluations of ourselves and the other members of the faculty
team, and meet collectively to discuss those evaluations before deans' conferences.

We shall prepare drafts of evaluations of the students for discussion in student
evaluation conferences.

We shall exercise great prudence in the spending of program funds, including no book
store purchases, no bulk Xeroxing -- over ten copies -- no print shop work, and no

out-of-state long distance phone calls, without authorization from the budget unit

head.






QUESTIONS TO THINK ABOUT BEFORE
WRITING AN EVALUATION OF A TEACHER

1. Did you learn anything from this teacher? Was it worth learning?
How do you measure or assess that learning?

2. How did the teacher present himself or herself in relation to the
subject of the program, group contract, individual contract? Was
he or she enthusiastic, serious, bored, etc.? What inferences do
you draw from your observations in this regard about the teacher's
work, particularly in relation to your own work?

3. What specifically has this teacher done to contribute to making a
body of knowledge your own?

4. What specifically has the teacher done to help you learn the
skills necessary to pursue the study of your choice?

5. What are some things the teacher did to help you define, judge,
change, achieve your goals as a student? Where are you now in
relation to those goals compared with where you were when you
began working with this teacher?

6. What evidence can you offer of this teacher's ability to hear,
perceive, read, understand what students are saying to him or
her? What evidence can you offer of the teacher's ability and
willingness to articulate more clearly and to help students
articulate more clearly?

7. What evidence can you offer of the teacher's helping you to
learn to use the available resources at Evergreen?

8. What evidence can you offer of this teacher's integrity, honesty,
fairness?

Each of these questions requires that you respond with evidence:
specific instances of the teacher's performance in light of these
criteria.

Think about these questions -- and any others that seem to bear on the
task at hand: writing a thorough, well-thought-out evaluation of the
teacher's work. Don't write a list of answers to the eight questions.
Rather, write an essay for which you have prepared yourself by reflect-
ing on your work with the teacher.

Remember, generalizations are worthless if not amply illustrated. On
the other hand, if amply illustrated they can materially contribute
both to the particular teacher's development and to the clarification
of your own relation to teachers and teaching, to learning, and to
education generally.

Consider your audience: the teacher, the teacher's colleagues (present
and future), Deans.



QUESTIONS TO THINK ABOUT
BEFORE WRITING A SELF-EVALUATION

1. Where were you, intellectually and academically, when you
entered this program, group contract, individual contract?
What did you expect to get from it and why did you want that?

2. How did you present yourself in relation to the subject of the
study? Enthusiastic? Bored? Serious?

3. Can you point to specific signs of having learned to make the
material of the study your own?

4., What specifically did you do in this period of time: what
was your work?

5. What have you learned of specific strengths and weaknesses in
reading, writing, speaking?

6. Where do you intend to go, intellectually and academically, upon
leaving the program, group, or individual contract that you are
now completing?

7. Did you get from the academic experience what you expected to
get? If so, was it worth getting? If not, was what you got
instead worth getting?

Each of these questions requires that you respond with evidence:
specific instances of your performance as a student in light of
these criteria.

So think about these questions -- and about any others that seem to
bear on the task at hand: writing a thorough, thoughtful evaluation
of your work. Don't write a list of answers'to the seven questions.
Rather, write an essay for which you have prepared yourself by
reflecting on your academic development.

Remember, be specific. Force yourself (if necessary) to make your
essay come alive in the particulars of the personal academic
development you are recounting and examining. Avoid any generaliza-
tion that you cannot substantiate with specific details.

Consider your audience: future teachers, prospective employers,
registrars.





